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Wolfram Weisse
Foreword

Our REDCo project which the Council of Europe gemsly funded was given the
extraordinary opportunity to present its findingstlee Council of Europe in Strasbourg on
19 March 2009. This event titled “The Relevancdndérreligious Dialogue for Intercultural
Understanding” allowed us to juxtapose the CounicEurope’s white paper “Living together
as Equals in Dignity” and the principal findings afir European research project REDCo:
“Religion in Education. A contribution to Dialoguw a factor of Conflict in transforming
societies of European countries”. After having haglmilar privilege already at the European
Parliament in December 2008, where we presenteddeasudlissed major themes from our
REDCo research, the event at the Council of Euaffexed us a very special opportunity:
We could present our findings in the very last rhoot our three-year research project, and
we felt encouraged by the presentation of Mrs dhriBattaini-Dragoni, the Director
General of the Council of Europe for Education,tGmd and Heritage, Youth and Sport. She
made clear how the specific and concrete resulthefREDCo project support the general
direction of the white paper of the Council of Eoeo The presentations given by various
REDCo project members underscored this impressimaking reference to major findings of
their research.

We are happy to now be able to document the praisems given on 19 March 2009 at the
Council of Europe in Strasbourg. About 70 peopberfra wide variety of different institutions

attended the meeting. In addition, dozens of membérthe education committee of the
Council of Europe, who held a meeting in an adjainroom, approached us before our
meeting and expressed interest in our research.

A meeting like the one we held at the Council ofdpe can only take place if two conditions
are met. First, the subject must be felt to be rmuige concern. We feel challenged by the
increasing prominence of religion in education,hbiot the academic and the public sphere.
Secondly, it is a question of good mutual cooperatirhis cooperation between stakeholders
of the Council of Europe and REDCo developed graigfly dynamically and productively
over the past few years. My thanks go especialtpeéoDirector General of the Council, Mrs.
Gabriella Battaini-Dragoni, and to Ulrich Bunjestefano Dominioni and Villano Qiriazi
from the Council of Europe. Among my REDCo-colleaguspecial thanks go to Julia
Ipgrave, Ina ter Avest and Jean-Paul Willaime fairt contributions and — last but not least —
to Christian Rudelt for his splendid organisatiownl ananagement.

Hamburg, April 11, 2009 Wolfram Weisse
Coordinator of REDCo
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Wolfram Weisse
Introduction

Madam Director, honourable guests, dear colleagnddriends,

| am delighted to welcome you here. We are veryfidp have the opportunity to present the
findings of our European REDCo project here in@ueincil of Europe.

There are many parallels between our findings &edptiorities expressed in the “White
paper” of the council from May 2008 with the titleiving together as Equals in Dignity!”
We will come back to this.

Madam Director, you are one of the members of tihdsary-board of REDCo, and |
would like to publicly thank you for comments anduy support over the last three years.
May | give you two of our publications which justroe out last week.

Now we are looking forward to your introduction.

Prof. Dr. Wolfram Weisse (REDCo-coordinator) in acton
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Gabriella Battaini-Dragoni
The Council of Europe and the REDCo project

| welcome the opportunity of this meeting aimegbiggsenting findings of your research work
and to be with high-level experts like you, who @dneen involved for a long time, since the
very beginning (may be even before) in our projemtsintercultural dialogue, and in the
preparation of the White Paper on Intercultural Ijae — “Living together as equals in
dignity”.

I hope that this long-standing and faithful co-gtem has been fruitful foyou and | hope
that the White Paper has been an assgbumresearch work.

| have no doubt that this co-operation will alsofhatful for the Council of Europe because
on the basis of the findings of you research wtir& ,Council of Europe could further develop
its Education Policies focusing on the teachinguabeligions.

If we look at developments in Europe and beyondaesithe time of the preparation and
adoption of the White Paper on Intercultural Dialegthere is no indication that intercultural
dialogue is dessurgent concern now that in it was a year ago. ddiefor action is urgent
and through the White Paper we are now equippel better tools to move from ideas to
action.

Our societies are in the middle of a financial isris or maybe that is too optimistic, maybe
we are only in thdirst part of the crisis and not in thaiddleof it. The economy is important
but we should not forget that it is precisely iffidult times that we are in particular need of
values, civic competences, attitudes and action.

Let us not forget that it is precisely in timeseaonomic distress that those who are different
from the majority are in most danger of being iffeed as scapegoats. Let us not forget that it
IS our responsibility as citizens to act in accomawith our key values of democracy, human
rights and the rule of law, and let us not fordetttit iseducation— at all levels, from pre-
primary to higher education — that carries a lgpget of the responsibility to develop the
democratic culture that makes democracy as wetltascultural dialogue possible.

During the past year, | have been gratified bywlags in which the White Paper has been
received and also by the enthusiasm for our ongaiagpaign “Speak out against
discrimination”.

Preparation process of the White Paper

The drafting of the White Paper was preceded byideiscale consultation of all major
stakeholders -an extremely important form of dialgn itself- within and outside the
Council of Europe, involving member states, memhdrsational parliaments, local and
regional authorities, religious communities, migraommunities, cultural and other non-
governmental organisations, journalists and med@garosations as well as international
institutions. Religious communities played a vemportant role in this consultation since
more than 100 religious communities replied.
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Mrs. Battaini-Dragoni delivering her speech at theCouncil of Europe

Consultation and dialogue processes

Consultation and dialogue is a long-standing andalu€ouncil of Europe’s behaviour when
preparing new instruments. The Council of Europs baen involved in dialogue with
representatives of different faiths for some time.

The process started a few years ago and has samoedgmomentum. The 2007 San Marino
Conference on “the religious dimension of intengrdt dialogue” was the culmination of a
series of Council of Europe events, including theernational conferences on “Dialogue,
tolerance and education: the concerted action efGbuncil of Europe and the religious
communities” (Kazan, 22-23 February 2006) and “Ogale of Cultures and Inter-Faith
Cooperation”, (Nizhniy Novgorod, 7-8 September 2006

These events, including the conferences organigseme 2005 by the Council of Europe
Commissioner for Human Rights brought together asgntatives of religious communities
with the aim of associating them with the work lo¢ tCouncil of Europe in the human rights
field, underlining the important role of religiomsenhancing dialogue.

Initiatives taken by the Parliamentary Assemblye t6@ongress of Local and Regional
Authorities and the Conference of INGOs of the Guluaf Europe over the past few years
have also greatly enriched the debate with relgianganizations.

Nature of the consultation and dialogue processes

Consultation and dialogue with religious or nongielus organisations has lead to a real
partnership between all these stakeholders andCthencil of Europe. Links have been
established, resulting in a climate of mutual tars understanding.
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Ladies and gentlemen, as Professor Willaime salglgats it in his recent work “Le retour

du religieux dans la sphére publique”, the conterayoEuropean approach to the religious

dimension of cultural diversity can be charactetibg the three pillars of European “laicism”

or laicité:

- Freedom of thought, conscience and religion haraan right (Art. 9 ECHR, Art. 18
Universal Declaration)

- The principle of equal rights and duties for goere, regardless of their religious or
other convictions, or the principle of non-discnmation;

- And the principle of the mutual autonomy of redig and politics.

Based on this wide European consensus - which $e@aam for very different interpretations,
however -, public authorities have to take a vaaytious position with regard to interfaith
dialogue. Interfaith dialogue is not at all parttké mandate of public authorities. It is rather
the responsibility of religious communities themgsl, through interreligious dialogue, to
contribute to an increased understanding betweiggrett religions. This being said, there is
a considerable degree of overlap between the agahnpolablic authorities and the agenda of
religious communities, with regard to cultural disiéy: human rights, democratic citizenship,
the promotion of values, peace, dialogue, educatiod solidarity. This gives rise to
considerations as to how public authorities canaact facilitator for the activities of faith
communities promoting intercultural dialogue, andwhthey can encourage interfaith
dialogue without compromising their role. It is fiith communities to answer the question
what is needed to ensure good interfaith co-opmratHowever, the “White Paper on
Intercultural Dialogue”, defines the possible suppe roles of public authorities in this
regard over and above a general encouragemenxggesssed by the Committee of Ministers
and the Third Summit). Some examples: The Stateugh its judicial system, can manifest
its non-partisan role, thus encouraging a dialogliéaith communities on an equal basis,
without fear of domination (one of the principldsimtercultural dialogue, which in this case
has to be guaranteed by the State). The Statayghrthe educational system, can lay the
foundations for a minimum of knowledge about religs and non-religious convictions
(“teaching of religious and convictional facts”, Xxéhanges on the religious dimension of
intercultural dialogue”, European Wergeland Centnédhout interfering with the freedom of
religion and the principles of laicism. Public aotities, through their infrastructure, can
provide if necessary the physical spaces necegwanterfaith dialogue.

What are the lessons learned and best practices ifgercultural and interfaith dialogue
which can help build relations between communitiester integration and address issues of
cultural social exclusion? The international comityuim Europe has recently formulated its
consensus on the issue of cultural diversity, irdgn and dialogue (the “White Paper on
Intercultural Dialogue”). In our view, key buildirtgocks of a cohesive society are:

The value basis of intercultural dialogue: it oslycceeds if we base our policy on universal
human rights and fundamental freedoms. They arg@tbeondition for social trust. Without
these shared values, we would have a situationtaf value relativism — or an unacceptable
situation of one-sided domination.

Intercultural dialogue happens and must be promateall levels: at the local level, in the
national context, between societies within one ioemnt, and between the world regions.

The White Paper sets out in five broad policy anehat is needed to promote intercultural
dialogue.
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Intercultural dialogue will only thrive if we devag the democratic governance of cultural
diversity, e.g. by building a political culture diversity that recognises the rights of
minorities and migrants; and by promoting policesl—if necessary—Dby taking positive
action to secure the equal enjoyment of rightdiafitzens.

Secondly, we must strengthen the democratic csizinand participation for all.

Another task is to support the learning and teagbirintercultural competences in all
parts of the education sector; the knowledge ofrothiltures and religions, of history and
heritage, languages and life-styles, compromisecandlict-resolution is essential here.
Efforts must be made to create more—and more abtessspaces for intercultural
dialogue, be it physical spaces or virtual spaigesih the media or the arts.

And finally, the principles of intercultural dialag must also inspire international
relations.

All this is a key responsibility of public authoes at all levels — but also centrally involves
civil society and other non-state actors, includietigious communities, private enterprise,
media professionals and every individual, includinggrants. Promoting intercultural
dialogue is not only a transversal policy; it isalh common responsibility that needs to be
shared by all.

What is new since the adoption of the White Paperkt year?

A very important step has been the organisatic2OP8 of a “Council of Europe Exchange on
the religious dimension of intercultural dialogupttting together representatives of religious
and non-religious communities/institutions, witkiaw to exploring the teaching of religious

and convictional facts as a tool for acquiring kienige about religion and beliefs in

education, keeping in mind the core values of thar@il of Europe, in particular democratic

citizenship, and human rights.

The adoption of a Recommandation in December 20G08e Committe of Ministers to
Member States on the dimension of religions and-netigious convictions within
intercultural education. Such a recommendationsgang political tool, in which the Council
of Europe has expressed its vision by inviting Member States to ensure that they take into
account the dimension of religions and non-religioanvictions at three different levels:

education policies, in the form of clear-cut edigraprinciples and objectives;

institutions, especially through open learningisgt and inclusive policies;

professional development of teaching staff, throadequate training.

Conclusions — future challenges: 2009 Exchange aREDCo findings

Equipped with this new Recommendation Rec(2008ah8, based on the results of the 2008
Exchange, the Committee of Ministers has decidedrganise a 2009 Exchange on the
religious dimension of intercultural dialogue.

The event will take place in Strasbourg on 29-36eJA009.The objective is to challenge
religious and non religious institutions and to daskm how and to what extent they can
contribute to putting into practice the RecommeiutaRec(2008)12. With this in mind, it is
clear that there is a strong link between the ehgks that the Council of Europe is currently
facing and the results of the REDCo project. Inobasion, | am extremely happy that you
decided to have this meeting here in the premitdsecCouncil of Europe, as a symbol of the
partnership that has been growing between us dweryéars, and also very interested in
discovering the findings you have reached trough REDCo project. | wish you all a
pleasant and fruitful meeting.
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The conference guests are listening carefully

Wolfram Weisse
Introduction to the REDCo project and policy recomnendations

Academic research in fields with immediate societgllications must find two expressions:
Publications in books and public dissemination. tAs role of religion in education is is
increasingly becoming an issue of great relevangaublic debate, both in research and the
broader public, we are very happy to have the dppdy of a public presentation in the
Council of Europe.

In the following presentation, | would like to pesd¢ a short overview of the REDCo-
project and continue with policy recommendationsgobon our research findings.

Introduction to the REDCo project

“Religion in Education” form the thematic backgrauonf our REDCo-project. The name
stands for “Religion in Education. A contribution Dialogue or a factor of conflict in

transforming societies of European countries.”sltadministratively placed in the section
“Values and Religions in Europe® of the EU-prograenCitizens and Governance in a
knowledge based society”. This project was fundgdthe research department of the
European Commission over a period of three yeans fiMarch 2006 to March 2009. Nine
projects from eight different European countriestolBia, Russia, Norway, Germany, the
Netherlands, England, France and Spain, particlpate

The project’s main aim was to research and comipahgtanalyse the potentials and
limitations of religion in the educational systeofsselected European countries and regions.
It specifically addressed approaches and consteilathat can contribute to making religion
in education a factor promoting dialogue in thetemhof European development.

Looking at religion in the context of education, amalysed the position and importance of
religions and religious values in various Europeaountries with their very different
traditions. Our main aim was to look at the chajles facing religious education in the
context of current changes in European societidgfairimportance for dialogue and mutual
understanding without disregarding potential protde We believe it is vital in this context
not only to further develop theoretical approachas also to look for possibilities for
successful dialogue in actual, daily situationgméounter occurring at schools throughout the
Union. Taking account of potentials for confrontatias well as dialogue, this will allow us to
develop impulses for the future peaceful coexisteat people of different religions and
beliefs.
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In the context of historical development, we cornied on questions of religions and
religious values. Differences were not studiedha &bstract or through history (there are
numerous studies of this kind from both theologarad religious studies perspectives), but in
their impact on modern Europe and the lives otitzens. We did research empirically on
the question how differences within European s@setan be addressed and thematised
without creating conflict or exclusion. Empiricdlidies, targeting students in the 14-16-year
age group, looked into their own perceptions ofladjae or conflict within the different
national contexts. These included a dual perspedfy on the one hand, the subjects’ own
perspectives and, on the other hand, analyses sdredd teaching in both dialogue and
conflict situations. Our subject selection alsoowakd for gender-specific results. It is
particularly from those studies we gained furthesight into whether and how religious and
value-based identity development can coexist ortlash with openness for other positions.

Our project analysed conceptual and practical smbres to mutual understanding in the
field of religious education. The correlation beéndow levels of religious education and a
willingness to use religion as a criterion of exsdtun and confrontation has been pointed out
before. We, conversely, looked into how, in theteghof religious education in schools and
universities, theoretical and practical approactined further openness towards others and
mutual respect across religious and cultural défiees can be strengthened. Looking towards
the future, we cannot hope to complete this taskhatnational level alone. A European
perspective needed to be established through catngastudy. This was the stated aim from
the beginning and is reflected in the outcome #tinecof our project.

Theoretical, conceptual and empirical analyses dukelpp lay the foundation for our
understanding of the contribution religion in edima can make towards the transformation
processes at work in various European countriesc@yparing different approaches we
gained the necessary perception of historical dapth analytical clarity to address the core
guestions of dialogue and conflict in Europe andfibal ways to stimulate a process of
growing European identity/ies.

In spite of a wide range of societal and pedagddiaekgrounds, the research group holds
a common conviction: religion must be included a@haols, as religion is too important a
factor in the social life and the coexistence obgle with different cultural and religious
backgrounds throughout Europe.

In addition to many articles in journals we pubdidiour research findings in 6 books with
research results of REDCo. One refers to the @iffehistorical, educational and religious
contexts in Europe (Jackson, Miedema, Weisse & aitié 2007). Another one presents
analyses of our qualitative findings dencountering religious Pluralism in School and
Society. A qualitative study on Teenage perspectiveEurope(Knauth, Jozsa, Bertram-
Troost, & Ipgrave 2008). A third one is a quanitatstudy on “Teenager’'s perspectives on
the Role of Religion in their Lives, Schools anccigtes (Valk, Bertram-Troost, Friederici &
Béraud2009). The fourth one focuses on “Teachesporaling to Religious Diversity in
Europe (van der Want, Bakker, ter Avest, Evering2009), the fiths is directed to analyses
of “Dialogue and conflict on Religion. Studies ofagsroom interaction in European
Countries” (ter Avest, Jozsa, Knauth, Roson, & 8K09). And the last one is on “Islam in
Education in European countries - Pedagogical Quacand Empirical Findings” (Alvarez
Veinguer, Dietz, Jozsa & Knauth, 2009).

On the basis of our research findings we have wbrket the following policy
recommendations of our REDCo project, dated Ma&:RB009:

1C
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19 March 2009

Religion in Education: Contribution to Dialogue

Policy recommendations of the REDCo research projec  t

From: REDCo (Religion inEducation. A contribution t®ialogue or a factor o€onflict in
transforming societies of European Countries)

Funded by the European Commission
Coordinator Prof. Dr. Wolfram Weisse, University of Hamburggi@any

National project leaders Prof. Dr. Wolfram Weisse, Prof. Dr. Thorsten KtiguJniversity of
Hamburg, Germany; Prof. Dr. Robert Jackson, Unityerd Warwick, England; Prof. Dr. Jean-
Paul Willaime, EPHE Sorbonne, Paris, France; Hpof.Siebren Miedema, Dr. Ina ter Avest,
VU Univesity Amsterdam in cooperation with Prof..02ok Bakker, Utrecht University, the
Netherlands; Prof. Dr. Geir Skeie, University o&d&inger, Norway; Dr. Pille Valk, University
of Tartu, Estonia; Prof. Dr. Muhammed Kalisch, Dan-Paul Jozsa, University of Muenster,
Germany; Prof. Dr. Vladimir Fedorov, Prof. Dr. Fedzyrev, Russian Christian Academy for
Humanities, St. Petersburg, Russia; Prof. Dr. Gamtietz, Dr. Aurora Alvarez-Veinguer,
University of Granada, Spain.

To: EU Institutions (Parliament, Commission, Coundil Ministers), Council of Europe,
United Nations (UNESCO, General Assembly, Alliancé Civilizations), National

Educational Bodies of EU-member states, EducdtidRe@search Associations, Non-
Governmental Organizations, Religious Organisatiasisiversities and Schools within the
European Union.

Policy recommendations of REDCo

Introduction

Throughout the world, people are increasingly cgrion recognise the implications of the
renewed importance religion holds for both indiatlu and societies in national and
international politics and public discourse. Grogvireligious diversity has given the question
new urgency, and accordingly ‘social cohesion’ idrequently cited policy goal when
addressing the role of religion in European soesetihis is especially evident in the attention
paid to the study of religions as a part of intéteal learning and human rights education
and is clearly expressed in international documenth as the Council of Europé’ghite
Paper on Intercultural DialoguéCouncil of Europe 2008) and the OrganisationSecurity
and Co-operation in Europe®oledo Guiding Principles on Teaching about Relgiand
Beliefs in Public School@OSCE 2007). Both documents stress the importahckatbgue
between people of different faiths and convictionghe context of intercultural teaching and
learning. This is also the focus of REDQRe(igion in Education. A Contribution t®ialogue

or a Factor ofConflict in Transforming Societies of European Coiesj, a European
comparative research project on young people’s vieWreligion, religious diversity and
possibilities for dialogue, as well as of classradateraction and teacher-strategies. REDCo is
the first substantial research project on religeord education financed by the European
Commission, running from MarcH'2006 until March 3% 2009. It has carried out qualitative

11
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and quantitative research in eight countries (Gagn&ngland, France, The Netherlands,
Norway, Estonia, Russia, Spain) mainly focusingrelngion in the lives and schooling of
students in the 14-16 age group. The students ssqutetheir attitudes about personal
experience with religion, the social dimensionalfgion, and religion in school. The REDCo
findings can encourage further policy developmargducation at a European as well as at a
national level.

Key research findings of REDCo

The majority of students appreciated the religitveserogeneity in their societies,
although a range of prejudices were expressed.

The most important source of information aboutgielis and worldviews is generally
the family, followed by the school.

The school population includes a sizeable grougstafients for whom religion is

important in their lives, a sizeable group for whaeeligion is not important and a
sizeable group who hold a variety of occasiontillgtuating positions between these
two poles.

Irrespective of their religious positions a majpof students are interested in learning
about religions in school.

Students are well aware of and experience religivessity mostly in, but also
outside school.

Students are generally open towards peers of diftereligious backgrounds. At the
same time they tend to socialise with peers froengame background as themselves,
even when they live in areas characterised bgiceis diversity.

Students often express a tolerant attitude moaa abstract than a practical level. The
tolerance expressed in classroom discussion ialnatys replicated in their daily life-
world.

Those who learn about religious diversity in schamd more willing to enter into
conversations about religions and worldviews vgthdents from other backgrounds
than those who do not have this opportunity farieng.

Students desire peaceful coexistence across nadigldferences, and believe that this
is possible.

Students believe that the main preconditions facptul coexistence between people
of different religions are knowledge about eacheds religions and worldviews,
shared interests, and joint activities.

In most countries students support the right ofeaeltits to a moderate expression of
religious faith in school. For example, they dd oppose in school the wearing of

unobtrusive religious symbols or object to voluptacts of worship for students who

are adherents of a particular religion.

12
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Students for whom religion is important in thewds are more likely to respect the
religious background of others and value the obleeligion in the world.

Most students would like to see school dedicatedento teaching about different
religions than to guiding them towards a particuédigious belief or worldview.

Students express their desire that learning al®igions should take place in a safe
class-room environment governed by agreed proesdor expression and discussion.

Students generally wish to avoid conflict on raligs issues, and some of the
religiously committed students feel especiallynarhble.

Dialogue is a favoured strategy for teachers tcecmjih diversity in the classroom,
but students are more ambivalent about its vahmesn practice, not all students are
comfortable with the way diversity is managedaéhaols.

Students generally favour the model of educatiooualeligion with which they are
familiar.

Policy Recommendations

On the basis of the findings of REDCo we suppagtphlicy recommendations of the Council

of Europe and the Toledo Guiding Principles. Howewvee suggest a need for a degree of
differentiation at the national level regarding thglementation of policies in the educational

system. This is due, for example, to different oradi traditions, norms, legal systems and
pedagogical approaches in dealing with religiorducation. Each national context needs to
be taken into account when policies are applieca European level we suggest making room
in the classroom for dialogue and discussion abadtbetween different religious (and non-

religious) worldviews. Against the background ofr asearch on the views of students we
underline the importance of dialogue at classroewell which emphasizes the exchange of
different perspectives of students concerning ia@htg and worldviews. Proceeding from this

general assumption, the following points shoulddken into account both when addressing
different national contexts and the European level.

Encouragement for peaceful coexistence

Education policy development and implementationdne®e focus on the transformation of
abstract (passive) tolerance into practical (attivksrance.

Actions:
Counter stereotypical images of religions, presente complex images that show the
impact of religion on society and the individual.
Develop and strengthen skills for dialogue betwaapils concerning different
religions and worldviews
Provide opportunities for engagement with differembridviews and religions,
(including cooperation with local communities irder to increase exchange between
different religious and non-religious groups) artd offer opportunities for
encounters between students of diverse positisng vis religion.

13
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Promotion of diversity management

Citizenship education tends to focus on homogenbily in turning from passive to active
tolerance, it is necessary to value religious diigiat school as well as at university level.

Actions:
Offer opportunities for students to learn about givé space for discussions on
religions.
Develop innovative approaches to learning abougiogls and worldviews in different
subjects including RE, history, literature andesce.
RE and learning about religion must incorporatecation for understanding and
tolerance and take account of children’s diffemmegds as they develop.
Encourage universities to give fuller considerationreligious diversity in research
and teaching.

Including religious as well as non-religious worldiews

School is a place where all students must be résghecegardless of their worldview or
religious conviction. Religion is important to somkthe students, and their beliefs must not
be allowed to become an obstacle to their acadprogress.

Actions:
Inclusion of learning about different religious asetular worldviews in their
complexity and inner diversity.
Inclusion of the religious dimension into generdkrcultural education, education for
democratic citizenship and human rights education.

Professional competence

No changes can be made without education profesisiand the required competence on
their part. Such education would be needed bothitgl training level and in the continuing
professional development of teachers

Actions:
Prepare educators in different subjects to tré@jioes topics relevant to their subject,
ensuring the inclusion of students regardless hafirtreligious or non-religious
background.
Train educators in methods that support and engeustudents to be comfortable
with difference and to engage with the diversityheir personal experiences.
The curriculum for teacher training should incluttee development of skills to
organise and moderate in-class debates on congralvereligious issues and
conflicting worldviews.
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Julia Ipgrave

REDCo and the Council of Europe White Paper on Intecultural
Dialogue: ‘Living together as Equals with Dignity’

CONTEXT and QUESTION

In this paper | propose to link the work of the REd®project to the Council of Europe White
Paper on Intercultural Dialogué{May 2008)noting where there are commonalties iigirs,
focus and approaches and what the empirical rdsedindings, implications and
recommendations might add to that which is alresdyhat document. | begin with the
forward to the white paper, placed under the heptidmalogue — a key to Europe’s future’ at
the beginning of the document. The context is ‘[pets increasing cultural diversity’ and the
question, ‘what is our vision of the society of theure?’ (Council of Europe 2008, 4).

Within this context of diversity, REDCo’s intereBas been with religious diversity in
particular, a reflection of the increasing profilereligion in public consciousness in Europe.
And for the question of vision for the future, $ the future of young people we have been
addressing with students from the 14 to 16 yearagie bracket, in a number of schools in
eight countries. It is their vision we have beeplexng and their answer to this question of
the future in the light of their present experienoéreligion and religious diversity.

We sought the young people’s views through questimas supported in some cases by
interviews. In each of our nine regions (the Gerroamtribution came from two states treated
separately), around 70 young people filled in ditateve questionnaire giving their views on
the role of religion in their lives, in school aimdsociety present and future. The open-ended
questions gave them a chance to expand on theériexges and understandings and what
they had to say formed the basis of questions flarger scale quantitative survey of more
than 8000 students on the same themes.

CONTEXT OF RELIGIOUS DIVERSITY

To return to the context, that of religion and ofedsity- in the White Paper we find the
observation that ‘religious practice is part of wonporary life’ (Council of Europe 2008, 22).
The students in the REDCo project were asked dirabout the role of religion in their own
lives and the variety of the responses was notabie students held several different
positions on a spectrum between very importantamb relevance at all, yet whatever their
own position the vast majority recognised the digance of religion in contemporary
society, as the report of our quantitative findiegpresses it, most of the teenagers, the data
tells us, see religion as a normal part of socidealVValk, Bertram-Troost, Frederici, Béraud
2009). Though many were aware of religion’s comftiotential, and those for whom religion
was important in their own lives were more liketyuvalue the role of religion in the world,
students with or without a personal religion ofitloevn were generally accepting of the place
of religion and religious heterogeneity in society.

So we have religion as part of the context, andhiwiteligion we have diversity which
parallels and is to some degree (though not entipgrt of that cultural diversity that the
white paper addresses. The ever-growing diversifgunopean societies is the impetus and a
continuing theme of the white paper and the samgghas aimed to capture some results of
that diversification by incorporating different gqus originating in the historical pluralisation
of European Christianity, including schools where expected to find students from the
broad categories of Catholic, Protestant and Odkpédnd selecting a charismatic Christian
school as part of the Norwegian sample, for exanpkso sought to capture the increasing
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pluralisation of religion, religious culture andigegous discourse that has happened within
each of the regions through the movement of pedéseen European countries, as with the
Russian heritage families of Orthodox backgroundhm traditionally Lutheran Estonia, and
into Europe from outside, as with the West Afri¢aaritage Christians in the English sample,
or Turkish Muslims in the North Rhine Westphaliangde, to take just two of several
examples. It was also correctly anticipated thatahwould be young people in the sample
whose non-religious identity reflected historicakslarising trends in European society. In
the questionnaires the students were given an tppty to select a descriptor for their
religious identity.

Like the white paper, the REDCo project recognitieel importance of ensuring that the
individual should not be lost within a group idéwntiit too was conscious of the need ‘to
avoid the pitfalls of identity politics’ (Councilfdcurope 2008, 18) and applied to religious
identity the white paper’s understanding of idgn@is being dynamic rather than static,
‘responding to new openings and experiences anth@dtew layers to identity without
relinquishing one’s roots’ (p18). For this reasha project gave the opportunity to reflect on
the role of religion in their personal history apksent experience and to provide, a more
nuanced description of their personal religiousitpws than a group identity category might
provide. Their responses to these questions higieliystill further the wide heterogeneity of
the students’ religious convictions and worldviewswas evident that in the schools we
worked with there were sizeable groups of studdatswhom religion and God were
personally important or very important, (‘God isexthing to me, my life’, ‘God and Jesus is
my life. If 1 didn’t have them, life wouldn’t be wth living’), for whom religion was of no
personal importance, (‘I don’'t think about God &t, aReligion has my absolute lowest
priority”, and many who take various (often fluating) positions between the two. They
may be doubting and wondering, ‘I believe there rhaysomething out there ...I'm slowly
thinking that there is nothing though’ (Ipgrave avdKenna 2008, 122) or thinking about
God only now and then as the occasion demandgx@mple when they are worried about
exams (Knauth 2008, 226) or the possibility of acident on their motorbike (Dietz, Lorente
and Garzon 2008, 32).

Another point of diversity was the young peopleigperience of encounter with other
religions. Some mixed with peers from a varietybatckgrounds on a day-to-day basis in
school and so were familiar with religious diffeces even in the minor practical details such
as what food students from other religious tradgicould or could not choose as they lined
up in the school canteen. Others living in moreetageneous environments did not have this
opportunity for first hand encounter. If, as theit@tpaper suggests, there is need to prepare
young people for a role as citizens in an incregigidiverse Europe, then this imbalance of
experience of religious plurality is something tingeds to be addressed. While the white
paper speaks of the importance of giving ‘youngptempportunities to meet and engage
with their peers from diverse backgrounds’ the RBD&ommended actions include,

Provide opportunities for engagement with differamtridviews and religions, (including cooperation
with local communities in order to increase exclemgtween different religious and non-religious
groups) and to offer opportunities for encounteeswieen students of diverse positions vis a vis
religion. (REDCo Policy Recommendations)

An important message that the REDCo findings reg#as that the young people of Europe
are not only growing up in an increasingly religghudiverse society for which they need
preparation, but that they too reflect that divgrsaf belief, commitment, practice and
experience. Their different starting points, theietg of languages and references the pupils
use when talking, or thinking about religion, catgé a significant challenge for teachers
and have important pedagogical implications for thaching approaches and forms of
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discussion and dialogue that might take place enclassroom. Another of the actions in the
REDCo policy recommendations is to

Train educators in methods that support and engeustudents to be comfortable with difference and
to engage with the diversity of their personal eipees (REDCo Policy Recommendations)

THE VISION

Having reviewed the context of religious diversdyident in the REDCo research, | now
move to the young people’s response to that diyerShe white paper sets out two stark
alternatives for the future of society,

Is it a society of segregated communities, markdzkat by the coexistence of majorities and mireit
with differentiated rights and responsibilities,oé&ly bound together by mutual ignorance and
stereotypes? Or is it a vibrant and open societigaui discrimination, benefiting us all, markedthg
inclusion of all residents in full respect of thairman rights? (Council of Europe 2008, 4)

It was the latter of these two, the positive visairan open society marked by inclusion and
respect, that was shared by the majority of thelesits, not only because they desired a
peaceful co-existence across religious differenbas because most of them believed that it
was possible. In their consideration of the po$igibdf peaceful co-existence encouraged by
the qualitative survey, the students tackled thestjon at different levels, the macro level of
wider society, the meso level of the community &mel micro level of personal relations
between individuals. Though it does not entirelyehahe white paper’s formulation of local,
national and international levels, nevertheless\vdugety in the responses does reflect this
recognition of the multi-layered nature of intetoudl relations.

At the macro level the students’ responses wereesoras couched in the elevated
language of religion, ‘love all people since thegvé all been created by the same God’,
‘every religion tells us to create peace and logepte’, or of a humanist vision of a shared
humanity ‘at the end of the day we’re all peopt@e are all humans in this world together’.
Both speak of that sense of human equality anditgigmshrined in the white paper, of that
common humanity that is presented there as ‘thee™gthat can bind together people who
share the continent’ (p 13). Indeed in the papes Wiewed as a precondition for the kind of
democratic society the Council of Europe is workiogupport;

‘diversity without any overarching common humaratyd solidarity would make mutual
recognition and social inclusion impossible’ (Coilin€ Europe 2008, 14)

What the students are expressing is what the vaiper recognises as the principle behind
the whole corpus of human rights (Council of Eur@pes,14).

When discussing relations between people of diftereligions at the level of community or
individuals, the students’ responses took a mopergantial and practical turn. They knew
that people of different religions, or people witligious and non-religious positions, could
get on well together because, ‘My school is multioal and we are proud of it because it is a
community of so many people working together’, hmsea a Muslim aunty shared
accommodation with a Christian friend, because as@an girl had a Muslim boyfriend,
because someone’s religious granny lived togetley vhappily with her non-religious
grandchildren. They not only wrote about the pesitbut also recognised the practical issues
entailed in people of different religions sharihgit lives together, practical issues that might
be the source of tension; the difficulties in a eaxfaith marriage of deciding in which
religion to bring up the children, different undarsdings of gender issues, Muslim prayer
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mats and prayer times ‘getting in the way’ of fanife, Muslims with Hindu partners not
being able to accept ‘idols’ in the house (Ipgramd McKenna 2008, 131-133).

The students were encouraged to think about sugtiodday practicalities in the context of
their own schools when asked direct questions akdédther there should be a role of
religion in school and what it might be, about tieéigion of the teacher, about whether
education about religion should take place in daseparated according to the religion of the
students, or in classes where children of diffenesligions and worldviews learnt about
religion together. Here again, in answer to opethednqualitative questions, it was noticeable
how several of the students had assimilated thguksge and concepts of human rights, when
they wrote, for example, of the right to freedomwadrship, the freedom of students not to
have the beliefs of the teacher (or of each othmeposed upon them, the freedom of the
teacher to hold his or her own belief;

Why should you be discriminated against in emplaytrizecause of your religious beliefs? (English
student) (Ipgrave and McKenna 2008, 139)

The principles of ‘freedom of thought, consciennod eeligion’ are there in their answers. The
readiness of young people of this age to engagkalogue around religious issues within a
discourse of human rights and the potential fordéneelopment of these skills is something to
carry forward from the research. REDCo recognikesih its policy recommendation for the
‘inclusion of the religious dimension into geneiatercultural education, education for
democratic citizenship and human rights educafiBEDCo Policy Recommendations).

THE PUBLIC SPHERE

One of the ways to relate REDCo findings to theta/paper is to consider the application of
some of its statements and approaches addresgileg 8ociety to the specific contexts of the
young people’s lives, taking the student’s schamitext for example, and relating it to the
statement in the white paper,

Religious practice is part of contemporary humém knd it therefore cannot and should not be detsi
the sphere of interest of public authorities, alfio the state must preserve its role as the neanichl
impartial organiser of the exercise of variousgiels, faiths and beliefs. (Council of Europe 2023)

In this statement the white paper considers thatiogiship of religion and the sphere of
interest of public authorities. A number of the sfiens in the REDCo questionnaires invited
the students to consider the position of religioithie sphere of interest of the authority of the
school, that public authority that oversees a figamt part of their lives. In the questionnaires
they were even invited to take on the role of fblic authority. In the qualitative survey
they were asked to ‘imagine you are a person whodegide on school matters’ and outline
and explain policy decisions they would make alibetrole of religion in their institution,
and in the quantitative to ‘imagine you are a persoauthority who can decide on school
matter’ and indicate how far they would agree @adree on various policy decisions about
for example the wearing of religious symbols in@ah the taking into account of religious
dietary requirements in the school canteen, thevigion of facilities for prayer, the
permission for students to absent themselves fdrad during their religious festivals.

A key finding of the REDCo research was that thgonity of students did think that there
was a place for religion within the public sphefete school, particularly as a subject or a
cross-curricular theme, within the academic cutdgu In most countries, too, the majority
of students supported the rights to manifest retigo some degree within that public sphere,
by wearing unobtrusive symbols of their religionbgrallowing voluntary acts of worship.
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KNOWLEDGE AND SKILLS

To return to the students’ vision of peaceful cetence between religions (and non-religious
positions) — in the qualitative survey, although #tudents were generally positive about the
possibility of such harmonious living, the realisatof that vision was often seen by them as
being contingent on several conditions that theogkthuthorities and teachers might be in a
position to effect or support. The prime conditiwas knowledge of the other’s religion. This
held a prominent position in many of the returndtwh questionnaires. In the quantitative
survey ‘if they know about each other’s religioms&s the most highly evaluated prerequisite
for peaceful coexistence. It was noticeable thdtremce, where the inclusion of information
about religions in public school subjects is a négeitiative, the majority of students in the
REDCo research subscribe to this pluralist appraaath readily link it to learning to live
together in a community. The white paper’'s posittbat ‘an appreciation of our diverse
cultural background should include knowledge andleustanding of the major world
religions and non-religious convictions and theaferin society’ (p44) is mirrored in the
young people’s views.

I think everybody should learn about the differealigions ...things that make it possible to live
together in daily life with all the different peephnd world views. (Norwegian student) (von derpleip
2008, 164)

Attitudes of tolerance, respect and open-mindedmvese also cited as being of great
importance in achieving this positive vision of thdure in line with the white paper’s
acknowledgement that ‘pluralism, tolerance and ¢hmuadedness are more important than
ever’ (Council of Europe May 2008, 13). Many studeproposed as activities to further the
development of this harmonious society, interactlimgctly, listening to each other, getting to
know a variety of views, learning to look at thiffigsm different perspectives, learning from
each other, which are essentially dialogue skilssponses to the qualitative survey showed
that the young people viewed dialogue on religiessues as an important means of
understanding others. Students who were accustoonesdigious education in classes where
students of different religious and non-religiodsritities and positions are taught together,
often expressed their opinion that a religiouslkeul religious education class provided a
valuable forum for such dialogue. The followingtstaents come from two of the regions
(England and Norway) that have such educationalatsod

I think pupils should be taught together as thi élp them to understand each other’s beliefsebet
It will help them to solve arguments by discussingmong themselves. This could reduce religious
racism. (English student) (Ipgrave and McKenna 20d@®)

My opinion is that all students should be taugigetber independent of their religion if we want geea

in the world. It does not help to have Christiaos themselves, we must talk together to be able to
understand each other and to be able to live tegéthpeace. (Norwegian student) (von der Lippe
2008, 166)

Such views expressed by young people fit with thetevpaper's statement on intercultural
dialogue,

Successful intercultural dialogue requires ... epémdedness, willingness to engage in dialogue and
allow others to express their point, a capacityegolve conflicts by peaceful means and a recagniti
of the well-founded arguments of others. (CountiEorope 2008, 17)
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SPACES FOR DIALOGUE

The high minded aspirations and expressions ofante in the young people’s responses are
not the whole story however. The tolerance expresselassroom discussion was not always
replicated in their daily lives. One of our kegearch findings was that though the students
were generally open towards peers of differengialis backgrounds, at the same time they
tend to socialise with peers from the same backgt@s themselves, even when they lived in
areas characterised by religious diversity. Inespftthe openness towards religious pluralism
expressed by most of the young people in the ikt survey, and the view of many that
dialogue was a valuable tool for understanding rstihetter, they spoke about religion very
little outside the classroom and if they did thegimhy talked about it with peers who held the
same religious views as themselves. The reasogpgthwe for this discrepancy were various.
There may be lack of opportunity to mix with peopfeother religious backgrounds socially
for a number of reasons, the nature of after schamlvities or family patterns of
socialisation. There are many other interests ardgeupations for this age group that more
readily formed topics of conversations than religio

It is not appealing to us to be talking about défe faiths. It's more the typical music-clothesurl
thing. (German student) (Knauth, 2008, 223)

In the qualitative study some volunteered thatgreti, particularly one’s own religion and
guestions of belief, was an embarrassing or ‘uricadiject to talk about in their peer culture,
or expressed the view that though they would berésted to discuss religious subjects they
would not bring them into the conversation withittigends for fear of being teased. There
were a variety of contextual factors that made thise the case for some young people than
others. Other reasons for avoiding religion aspactof conversation related to its perceived
conflict potential often connected with inter-grotgmsions or with conflicting truth claims.
Such views are reinforced by media images of migiin conflict.

Religion is not spoken about in school [out of s]aslot as a lot of fights in this world happereothe
differences of religion. ...Religion is basicallpeoof the big causes of fighting and chaos and dpbo
wants it to happen so we try to refrain from tadkiabout it a lot. (English student) (Ipgrave and
McKenna 2008, 145)

Sometimes this fear of the conflict potential iosger than the students’ confidence in the
ability of teachers to manage tensions that migleupin class, and it is given as one of the
reasons by those students who advocate religiousaédn in separate classes according to
pupil religion.

If religion were taught for all independently okthcreed, that would be absolute conflict, becaase
we are from different creeds, not everybody thittks same. (Spanish student) (Dietz, Lorente and
Garzén 2008, 46)

There should be separation in order to avoid desmgents: everybody keeps his own beliefs. (Russian
student) (Kozyrev 2008, 304)

But a contrary argument, still based on the prenaeonflict, is that it is particularly
important that students should learn about religmgether in mixed groups if they are to
learn those important relational and dialogicallskieeded to get on well together, to learn
how to associate, talk and co-operate.

No, then when you put together different groups #uad will result in conflicts, because they dogét
used to each other and don’t understand each ¢iatich student) (ter Avest et al. 2008, 104)
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This last statement is in tune with the white p&perarning that ‘shutting the door on a
diverse environment can offer only an illusory ségu(Council of Europe May 2008, 16),
and its cautions against ‘segregated and mutugtiusive communities’ (p16). It also leads
into the concept that meeting and dialogue betveké@arences would benefit from a degree
of pro-active, structured support and managememthwis the line taken by the white paper
(p13).

In that paper there is a discussion of the impagaand the nature of public spaces for
dialogue and examples of physical spaces (withigapbns for town planning) and virtual
spaces (for example, those created by the mede)giaen. The imperative to ‘engender
spaces for dialogue that are open to all’ (p463ugported by the REDCo research that shows
that on one hand students see learning about stedilig to each other as important for good
relations and on the other that students geneddlynot dialogue much with different
religious perspectives outside the classroom, hatalso indicated that fear of conflict or in
some cases of ridicule, were among the reasonsidorengaging. Given that fear and
embarrassment figure among the obstacles to dialagumight be helpful to view the
classroom not just as a physical space, but asnatianal space which, through the skills of
the teacher, can become a safe and secure envimbfonaliscussion and dialogue, governed
by what one student described as ‘teaching comditiovhere there could be exchanges of
opinions and disagreements without the argumeiallépy out of control.

If you keep it civilised then it's OK to expresswoviews and compare things and see where there’'s
differences ...they’re not drawing out guns andv&siand shouting at each other, they're just tglkin
like this, like we are. (English student) (Ipgramd McKenna 2008, 145)

Creating such an environment is a challenging taskl, though some teachers may have a
natural gift, for most guidance and training in lswuttalogue skills would be very beneficial.
The white paper places emphasis on the need facxHe training, educational strategies and
working methods to prepare teachers to manage itaatisns arising out of diversity’ and
the REDCo policy recommendations include amongttii®n points

The curriculum for teacher training should inclutie development of skills to organise and modeirate
class debates on controversial religious issues aoflicting worldviews. (REDCo Policy
Recommendations)

DIALOGUE ABOUT RELIGIOUS ISSUES AND INTERRELIGIOUS DIALOGUE

The content of the discussions and dialogue thattake place in such spaces will vary
according to the school context and educationaurailinvolved. In our REDCo team we
have members from a variety of states. The studgathers and of classroom interactions
has been part of our work. These, the responsdbleoktudents to questions about their
experiences and understanding of schools and tegras well as the discussions we have
held over the three years of our project have lede@ometimes unexpected) commonalities
in focus, purpose and approach but have not obd¢heevery real differences in pedagogies
and educational philosophies that remain. One eddldifferences lies in our understandings
of the role of the teacher, and where it fits ilatien to transmission or facilitation models.
Another is the degree to which young people arecebgnl to express and consider their
personal beliefs within the class.

The white paper expresses its appreciation of &hgevof interreligious dialogue as part of
intercultural dialogue and recognises the impor@onttribution it makes to ‘an increased
understanding between different cultures’ (CourafilEurope 2008, 22) and ‘a stronger
consensus within society regarding the solutions stwial problems’ (p24). It sees
interreligious, and indeed intra-religious and anatonvictional dialogue as something that
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should be encouraged though it is outside its oamitt In some national contexts the
understanding of the role of the school and oftdaeher is such that the dialogue that takes
place within class will not involve the studentgrgonal beliefs or theologies but will instead
focus on religious issues. Nevertheless the expezief discussion around these will enable a
refinement of skills, and the knowledge they gaamT learning about religions will give them
the content, for fruitful interreligious or intepwvictional dialogue in the future. In other
states involved in the project, the educationakexinis different. Recognition of the various
religious and non-religious positions of the yoyogpple, and an understanding of teachers as
having a facilitating role in these contexts, metrt interreligious and inter-convictional
dialogue is something that could be (and in sewveasés already is) encouraged within class.
The rationale for such dialogue would be the ineedaunderstanding it can generate between
cultures and the opportunities it gives to studetatsdevelop ‘the ability to express
themselves’ and ‘capacity to listen to the viewstbfers’, rehearsing the ‘open and respectful
exchange of views’ between differences ‘on the asimutual understanding and respect’
that is the spirit of the Council of Europe whitper (p17).

References

Avest, |. ter, Bertram-Troost, G., Laar, A. vanddema, S. & Bakker, C. (2008), Religion in
the Educational Life Worlds of Students. Resulta @futch Qualitative Study, in: Knauth,
T., Jozsa, D.-P., Bertram-Troost, G. & IpgravgEdls.) (2008)Encountering Religious
Pluralism in School and Society. A Qualitative $tofi Teenage Perspectives in Europe
Munster u.a.: Waxmann, 81-111.

Bertram-Troost., G., Ipgrave, J., Jozsa, D.-P. &ith, T. (2008): European Comparison.
Dialogue and conflict, in: Knauth, T., Jozsa, D.Bertram-Troost, G. & Ipgrave, J. (Eds.)
(2008):Encountering Religious Pluralism in School and 8tci A Qualitative Study of
Teenage Perspectives in Européiinster u.a.: Waxmann, 405-411.

Council of Europe (2008)//hite Paper on Intercultural Dialogue “Living Toder as Equals in

Dignity”, launched by the Council of Europe Ministers ofdign Affairs a their 118 th Ministerial
Session, Strasbourg, 7 May 2008. Strasbourg: CbahEurope.

Dietz,G., Roson Lorente,J. & Ruiz Garcon,F.(2068}tigion and Education in the view of
Spanish Youth. The Legacy of Mono-Confessionalisrimes of religious pluralism, in:
Knauth, T., Jozsa, D.-P., Bertram-Troost, G. & &g, J. (Eds.) (2008Encountering
Religious Pluralism in School and Society — A Qasire Study of Teenage Perspectives
in Europe Munster u.a.: Waxmann, 21-49.

Ipgrave, J. & McKenna, U. (2008): Diverse Experiesiand Common vision. English
Student’s perspectives on religion and Religiousdation, in: Knauth, T., Jozsa, D.-P.,
Bertram-Troost, G. & Ipgrave, J. (Eds.) (200Bjicountering Religious Pluralism in
School and Society — A Qualitative Study of TeeRagspectives in Europ&linster u.a.:
Waxmann, 113-147.

Jackson, R. (199'Religious Education: An Interpretive Approadiondon: Hodder and Stoughton.

Jackson, R., Miedema, S., Weisse, W. & WilllaimePJ(Eds.) (2007Religion and Education in
Europ. Developments, Contexts and Dehdt&senster, Waxmann.

Knauth, T. (2008a): ,Better together than apar@li§ion in School and Lifeworld of
Students in Hamburg, in: Knauth, T., Jozsa, DBBrfram-Troost, G. & Ipgrave, J. (Eds.)
(2008):Encountering Religious Pluralism in School and 8tci A Qualitative Study of
Teenage Perspectives in Européiinster u.a.: Waxmann, 207-245.

24



The relevance of interreligious dialogue for intétgral understanding
REDCo — Documentation of a public event in the Qilusf Europe

Knauth, T., Jozsa, D.-P., Bertram-Troost, G. & &g, J. (Eds.) (2008tncountering Religious
Pluralism in School and Society — A Qualitative dytwof Teenage Perspectives in Europe
(Muenster, Waxmann).

Kosyrev, F. (2008): Religion and Education throtigi Eyes of Students from Saint-
Petersburg, in: Knauth, T., Jozsa, D.-P., Bertraondt, G. & Ipgrave, J. (Eds.) (2008):
Encountering Religious Pluralism in School and 8tci- A Qualitative Study of Teenage
Perspectives in Europdlinster u.a.: Waxmann, 279-308.

Lippe, M. von der (2008) To Believe or Not to Beke Young People’s Perceptions and
Experiences of Religion and Religious EducatiohNarway, in: Knauth, T., Jozsa, D.-P.,
Bertram-Troost, G. & Ipgrave, J. (Eds.) (200Bjicountering Religious Pluralism in
School and Society — A Qualitative Study of TeeRagspectives in Europ&linster u.a.:
Waxmann, 149-171.

REDCo (2009) Religion in Education: ContributionR@logue: Policy recommendations of
the REDCo research project, website of RED@aw.redco.uni-hamburg.de

Valk, P., Bertram-Troost, G., Friederici, M. & Bédy C (Eds.) (2009). Teenagers’
perspectives on the role of Religion in their LivBshools and Societies. A European
Quantitative Study. Muenster, Waxmann.

Dr. Julia Ipgrave, Prof. Dr. Wolfram Weisse, Christian Rudelt and Dr. Séverine
Mathieu are preparing for the conference



The relevance of interreligious dialogue for intétgral understanding
REDCo — Documentation of a public event in the Qilusf Europe

Ina ter Avest

Teachers responding to religious diversity. Impressn of everyday
practice and recommendations for teacher training

Introduction

The REDCo project focuses on the role of religiorthe life of male and female youths in an
important aspect of society where religion is aués namely in educatioWwhile in days gone
by it was easy for students to identify with eatiieo's story since they all were socialized in
more or less the same way, in today's multiculteaiety, being different is normal in
European classrooms (ter Avest 2009).

As both the initiator and facilitator of the leargi process and responsible for creating and
maintaining a safe environment for students, tlaeher is of pivotal importance in education.
This was the very reason to focus on the role @téacher in one of the subprojects of REDCo.

The basic research question is: How does the rblineo teacher and their personal and
professional biography relate to the teachers'gmti@ns of diversity in the classroom and
the development of ideas and strategies of integioes learning? (Van der Want, A., C.

Bakker, I. ter Avest & J. Everington 2009)

We held in-depth interviews with six teachers eiacix European countries. In this presentation
I will present you some of the remarkable findimjshe interviews of the thirty-six European
teachers we interviewed on an interreligious ctamsr approach, focusing on the professional
and personal biographical background for the tedslperception of diversity in the classroom.
Is diversity seen as a threat or as an opportu@iy?research explores the relationship between
the valuation of diversity as developed in the wdlial biography and the emergence of ideas
and development of strategies to respond to diyeirsthe context of interreligious learning.

Findings

We are aware of the fact that it is not possibletaw any general conclusions from our
research due to the ‘situatedness’ of our reseaschkell as the personal nature of this type of
qualitative survey. At the same time, the persoektionship that is established during the
interviews guarantees a more in-depth understanding

Perception of diversity

What becomes clear from the thirty-six intervievgsthat religion is just one aspect of

diversity. Gender is another, but the teachersnfiare often talk about differences in

participation in classroom discussions, differenceknowledge or awareness of the subject
and in learning attitudes and skills.

Although in some of the participating countries r@afj deal of effort is devoted to the
development of curricula (in England the Agreed&dses, in Norway the new curriculum
for ‘Religion, Philosophy of Life and Ethics’ and Hamburg/Germany ‘Religionsunterricht
fur Alle’), the teachers themselves cast their aand strategies in very personal terms. ‘In
my view...”, ‘As | see it ...", ‘Following from my exp@énce ... .

Aims & strategies
The aims of a majority of the teachers in the smurdries surveyed include promoting
knowledge, understanding and respect for religlorReligious identity formation as the
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‘Bildung’ aspect of teaching religion(s) is mentashexplicitly as an aim of RE in Germany
and the Netherlands. It was also part of the forma¢ional curriculum of RE in Norway until
August 2008, but was removed in the latest amentdninomoting the development of
spirituality or evangelizing is inappropriate, aatiag to the majority of the teachers. As one
of the possible strategies to teach religion(gchers mention presenting their own religious
worldview or inviting the pupils to do so. Somadhers make use of the diversity in their
classroom, others emphasize the equality and comilities of students of different
ethnicities, boys and girls.

Preconditions

To arrive at understanding and respect, a classatomsphere of trust and confidence is a
necessary (but not sufficient!) precondition, adaog to the teachers. Some teachers try to
create such an environment in their classroom asatiens by being very open about their
own religious stance, others draw up an agreeméhtrules and regulations for classroom
behaviour. Openness and the willingness to shasmpal faith and beliefs with the pupils is
favoured e.g. in the Netherlands and Germany; t@hee and an attitude of caution with
regard to openness, and a propensity to rely agsrigd noticeable for various reasons in
England, Estonia and France.

A key strategy to arrive at understanding and retsigeproviding the pupils with knowledge,
and — through classroom discussions — facilitager txploration and elaboration of this
knowledge.

Norwegian and French teachers explicity mentioe tdevelopment of skills such as
discussion techniques and knowledge-based ingBoetimes, characters from a religious
tradition are presented as examples of good peactied thus form the starting point of a
classroom conversation; a strategy used by somé¢hefinterviewed teachers in The
Netherlands.

Importance of religion, and migration background

Whereas teachers do not always explicitly refah&ethnic background of their students,we
learn from the quantitative research amongst stgdeat there is a clear correlation between
migration backgrounds and the responses and resgmatterns of students. In our view the
‘importance of religion’ and the ‘migration backgral’ are nested variables. Based on the
cultural and religious traditions and implicitly@uraged by the negative media coverage in
the ‘*host’ countries with regard to ‘them’ bein@ét other’, some groups of migrant families
tend to form social support organisations, amongchvineligious communities are not the
least influential. For some of the migrant studermsltural organisations and religious
communities might be ‘spaces of dependence’ i#pse more-or-less localized social
relations upon which we depend for the realizabbressential interests ... for which there
are no substitutes elsewhere [and which] defiregbpecific conditions for our material
well-being and our sense of significance” (Haro®20243). Spaces of dependence and of
belonging.

Gender

Yet another influential difference that emergesrirthe data of the quantitative survey and
that is hardly mentioned by the teachers explicglgender. We learn from the quantitative
research that girls are generally more likely thys to exhibit an open attitude to ‘the
other and the other’s religion. They are awardghgir friends’ religious commitment. Girls
seem more willing to talk to ‘the other’ and totdis to their point of view, whereas boys
show a tendency to withdraw. Boys are more likebnt girls to shy away from differences.
Boys tend to try to convince ‘the other’ of theiew or opt out of the exchange. Boys seem
more able than girls to demarcate their own (andc@gethe other’s) territory within an
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encounter. Or, as the English report says: ‘Boyd te be more militant in their attitudes and
girls stress understanding and conformity’.

Gender appears to be a distinctive factor for tm@ortance of religion in the life of
youngsters. There seems to be a shared underlyotiyamin the significantly different
positions taken by girls, as it is for Muslim statke ‘Differences between girls and boys in
the degree to which they associate with peopleiftérdnt religions or speak with friends
about religion might reflect their different patisrof socialization — whether, for example,
they spend their break times playing football irgé& groups or chatting with a few friends’
(O'Dell, Gemma (2009, forthcoming).

We recommend research on the gendered communigaditberns, and the construction of
individual students' positions towards religion.

Biography

Most of the teachers have a religious backgrouedntielves. In their childhood they have
had positive experiences with religious diversigther within the family (parents as
examples of good practice) or in the neighbourh@awing playmates with different family
background) as a context of tolerance, sometimésrpreted retrospectively as under-
communication of religious differences (as in therMegian case). Teachers offer their
pupils the pleasure of such positive experiencestanto reproduce their own positive (RE
class) experiences for their pupils.

Not only biographical experiences within the familyut also experiences at school, at
university and abroad have influenced the teachsrategies. The personal experience of
living abroad, or engaging in encounters with défd religious characters and philosophies,
is explicitly mentioned in the German and Englisimples as a source of the knowledge
required to appropriately address (religious) diitgrin RE classes. Similarly, the personal
experience of hope, comfort, protection and segusitrelated to the teachers' classroom
behaviour (‘I like them to believe in love’) (VaredWant, Bakker, ter Avest and Everington
2009, p. 152).

Alongside the abovementioned experiences with ioelgy diversity in childhood and
adolescent doubts, personal traits and teachirigssgre stressed in the interviews with
teachers. The personality of the teacher, relateldet or his personal teaching style, is a
decisive element for the perception of religioné)d religious diversity in classroom
interaction. The main question seems to be how aante personal faith, beliefs and
interests against a teaching practice that isestarg and inspiring for the pupils? Or to put it
in other words: How do we — my students and | -fza interreligious communication?

We recommend to create space not only for theitrgiof professional skills, but also for the
personal development of the student-teacher.

As an example of the possible outcome of a suadessiploration of personal and
professional faith commitment, | present a charatte example in the Dutch situation: a
Dutch Roman Catholic teacher at an Islamic schealting the firstsura of the Quran with
her Muslim students at the start of the day.

Intercultural dialogue

How do we practice intercultural communication watfudents from different religious and
non-religious backgrounds?
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From the White paper (Council of Europe 2008, 1qldte:

intercultural dialogue is understood as a procebBattcomprises an open and respectful
exchange of views between individuals and groupls eifferent ethnic, cultural, religious
and linguistic backgrounds and heritage, on thei®as mutual understanding and respect.

Dialogue seems to be a magic word referring todlassroom as aneeting placevhere
differences can be resolved. Conflict is seen asetlning to be avoided or, if it is present, as
something that needs to be got rid of. From thehegs point of view, a conflict in the
classroom appears as a negative ‘critical incidémtbe solved in order to restore the
peaceful classroom normality, a safe environmenichviall accept as a precondition for
learning. Dialogue may then serve as a teachiagesfy: a way to resolve conflicts.

Dialogue understood this way includes debate ircthese of conflicts, but aims at resolving
them to establish a harmonious state where peopibaage and explore their differing
views in dialogical conversation. Dialogue is regamts a particular form of conversation in
the sense that it functions as an approach towacheeving better understanding between
people, ultimately making them better citizens.

Citizenship

From the White paper (Council of Europe 2008, 2§)dte:

Citizenship, in the widest sense, is a right amdeed a responsibility to participate in the
cultural, social and economic life and in publicfaafs of the community together with
others.

The educational task of living together amidst grayvcultural diversity while respecting
human rights and fundamental freedoms has becomefoiihe major demands of our times
and will remain a highly relevant policy issue foany years to come.

In our view, the public domain constitutes meeting place a place of encounter.
Multiculturalism favours interaction between peopi®m different backgrounds, the
encounter in the midst of diversity, abandoningiffedence and opening up to mutual
understanding, tolerance and respectthrough camenit of both sides (either positive or
negative).

Competency: the methodology of listening

The teachers' narratives reflect a rising awareoédbe continuum from teachingbout
differences to learninfrom diversity of commitments to religions and worldvgin their
pedagogical strategy. It is unclear from our anslyghether teachers use diversity to learn
about the other or to learn from the other forphpils’ own edification. Let me give you an
example.

In the classroom, one of the students introducestdipic of ‘hacking’. The ensuing
conversation explores different positions on ‘hagkiand downloading. The teacher makes
use of these different opinions to encourage stisdernconsciously explore and develop their
own stance. Different and contrasting opinions wsed for the edification of the child (ter
Avest 2008).

The teacher

The perception of the public domain as a meetigelon the teacher's part can lead to an
emphasis on the multicultural classroom as an elawipfuture participation in the public
sphere. Participation in the classroom then issoned as leading to participation in society:
Inside-out.
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Other teachers perceive the public domain as aepleat is different from both their own

worldview and the school’'s identity. They tend tplere their own stance towards religious
or non-religious traditions in order to adjust teetdemands of society. The reflected
interpretation of worldviews in their opinion wilead to a proper adjustment to society:
Outside-in (Rietveld-van Wingerden, Westerman, Awst 2009).

At the end of the day

At the end of the day, the interplay of the teashperspective on citizenship and the public
domain, flexibility in pedagogical strategies, aadt but not leasthe personality of the
teacher will create a classroom environment wheréesits can learn to live together amidst
diversity, inside out or outside in, day after day.
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The presentations take place in the Council of Eunoe

The panellists are discussing REDCo results
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Jean-Paul Willaime

Towards an “intelligent and dialogical laicité”: Trends in
developments in Europe on the basis of the REDCanfilings

Mrs. Director General, Ladies and Gentlemen,

| have had the privilege to participate not onlyador REDCo project, but also in the
deliberations and research that led to the CowfciEurope's White Paper entitled “Living
together as Equals in Dignity”. | would incidenyalike to express my gratitude to you, Mrs.
Director General, for inviting me to participatetins work. And so | am especially pleased to
speak in the Council of Europe today.

| am happy indeed to observe that the resultsetthiveys that we carried out in the REDCo
project can only strengthen the Council of Euromisermination to promote classroom
education that covers religions and beliefs, cargig it an important element of a school
education in democratic societies. Starting from fifict that “The learning and teaching of
intercultural competence is essential for democratiiture and social cohesion”, the White
Paper explicitly recognised that “An appreciatidnoar diverse cultural background should
include knowledge and understanding of the majorldvaeligions and nonreligious
convictions, and their role in society”. How grgiifg it was, then, to see that a majority of
students themselves agreed with this statemerduirPolicy Recommendationsve notice
that “Irrespective of their religious positions ajority of students are interested in learning
about religions in school”. As has already beed,sair survey involved students from ages
14 to 16. And one of the ways in which the REDC®Ojgut was unprecedented was that it
revealed many aspects of the attitudes and pointgews that students had in this area,
information that gave us a lot to go on. In ordet to repeat what my colleagues have already
said, allow me to focus on these two points onlihsis of the REDCO findings: 1) The
importance of including education dealing with gedns and beliefs in the overall objectives
of school instruction; 2) The need for intelligemd dialogicalaicité.

The importance of including education dealing withreligions and beliefs in the overall
objectives of school education

Religions cannot be brought up at school in antyi fashion, neither by the teachers
during their lessons and in discussions with tlsudents, nor by the students among
themselves. In other words, schools are speciaeplavhere religions and beliefs are to be
discussed in a special way. Let me clarify thimpbly referring to an example: the results of
a comparative study made between answers thatrggugle Norway and France gave in our
surveys.

Despite major differences in the socio-religioud aducational environments of Norway and
France, it is very interesting to see in the REDGdings how similar Norwegian and French
students' personal views on religion are, and hawhrthey agree on the role religion should
have in school education. This relatively unexpgabservation was one of the important
results of the REDCo surveys. Basically, it reveas things: one, the consequences of
secularisation; two, the fact that young people dawelop attitudes and reactions toward
religion and its handling in schools which arelfagimilar, even though they live in differing
social contexts and react differently to severaésgns (especially on the visibility of
religious symbols at school). The findings of theriegian report can be applied to cases
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outside of their own country — | quote: "There igeneral trend among the youngsters to
prefer religious education in joint classes anddbobjective knowledge. School is obviously
not seen as a place for personal belief or relgyjactice, but a place to learn about different
religions and also to discuss religious and ethigslies". Both in Norway and in France we
find large numbers of young people who do not idgntith a particular religion. We also
see in both countries the students' overall willegs to understand the specific status of
schools, the specific role they play, and theirssahtial respect for that status and that role.
Despite living in different socio-religious and edtional environments, Norwegian and
French students are nevertheless capable of ggagpm@mmain ideas of education dealing with
religions and beliefs, education that is adaptedh® secular and pluralist nature of the
societies in which they liveknowledge-orienteagducation that scrupulously respects their
personal choices in this matter. This is one ofntloge general results of the REDCo research.
As we say in ouPolicy Recommendations

“Most students would like to see school more deditd@o teaching about different

religions than to guiding them towards a particuédigious belief or worldview”;

“Students express their desire that learning af@igiions should take place in a safe

classroom environment governed by agreed procedflurexpression and discussion”;

“Students believe that the main preconditions feqeful coexistence between people of

different religions are knowledge about each othegligions and worldviews, shared

interests, and joint activities” (see full text abas second part of Weisse).

The students understood, as the American polisicadntist Amy Gutmann points out in her
thought-provoking bookDemocratic EducationGutmann 1999), how important it is in
pluralist democracies for students to have an dppdy in the course of their schooling to
discover more about conceptions of humankind amdwibrld that differ from their own.
School education in societies that are increasinigjgrse on cultural and religious levels
must involve openness to pluralism.

The REDCo surveys confirm the interest that stuglestiow in education dealing with
religions and beliefs. This education is to be mgffeto all students irrespective of their
religious or philosophical beliefs and those ofittli@milies and, furthermore, is to be taught
to students of different beliefegetherin one classin other words, the aim is to teach to a
pluralist audience composed of students belongindifferent religions as well as students
with no religion. The idea is not, therefore, tegent issues regarding religions and beliefs in
different classes into which students are separatecbrding to their religious and
philosophical affiliations. These specificationsv@aan important implication: what we are
talking about here is a form of teaching that iyfin keeping with the objectives and ethics
of state schooling and teachers in state schoolsther words a form of teaching which
contributes to the school's overall objectiveswéh the other subjects that are taught. This
instruction should clearly be seen as a contriloutocivic education in pluralist democracies.
The mere fact of approaching religions and beliefa documented and critical fashion (in
other words, while respecting the code of ethicsvhich teachers must abide) has numerous
implications for the way in which they can be sadliat school, in a context of teacher-
student relations that are again defined by law lydeachers' professional ethics, while
taking into account the general aims of schoolingl@fined in a democracy. The approaches
pursued must not conflict with, or be fundamentdlifferent from, those used in the school
context. This is something that has already beealysed, particularly at the Council of
Europe (Keast 2007), but it is worth exploring ft.
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Towards intelligent and dialogicallaicité

This way of thinking about education dealing widtigions and beliefs is an attempt to put
intelligent and dialogicdiicité into practice. By bringing the term "secularity"ckanto use,

| do not mean to refer specifically to the Frengpraach to relations between church and
state or between schools and religions. | am riefgto one of the moral values of Europe
upheld by the European Convention on Human Right&lue which is consistently manifest
in the three following principles that all Europeamuntries try to respect in their own ways:
1) Freedom of conscience and of thought, whichuhe$ the freedom to have a religion or
not to have one and the freedom to worship if @aneeligious; 2) equal rights, equal duties
and the equal respect of all citizens regardlegbaif religious or philosophical affiliations,
in other words the absence of discrimination bySkete and public authorities toward people
on the basis of those affiliations; 3) the respectautonomy of political and religious
systems, which means both the independence of tiaée Srom religions and the
independence of religions from the State (whilepeeting the laws of democracy). The
principles oflaicité in general are of course equally applicable topduicular case dhicité

in schools. Whatever the national approach to dducaealing with religions may be, this
means the implementation of an overall conceptibeducation whose goals are: the full
development of the students' skills; teaching thew to engage in dialogue; dissemination
of knowledge from a critical and dialogical pergpes; letting teachers and students judge
the material independently; and civic educatiordemocratic societies in schools open to all,
in other words not segregated on the basis of éligigus or philosophical beliefs of each
student. This overall conception is secular becausdorms students of their liberties and
teaches them about critical thinking, and becatisases education on secular knowledge and
dialogue that does not depend upon a particuleyioak or philosophical point of view.

On 8 April 2008, the Council of Europe organised,am experimental basis, an exchange
regarding the religious dimension of intercultudélogue on the theme “Teaching religious
and convictional facts. A tool for acquiring knodtge about religions and beliefs in
education; a contribution to education for demacratitizenship, human rights and
intercultural dialogue”. “Religious and convictidriacts”: this expression does not imply that
spirituality should be excluded. Religious formseapression constitute facts that need to be
both describedand understoodit is not sufficient to provide an accurate dgsgn of the
perceptions and conceptions of believers and hraictices and rites: it is also necessary to
reveal what these conceptions and practices medhoge who adhere to them and take
account of the fact that they are things that aeepty experienced, individually and
collectively. A mere historical and sociologicalpapach would not provide much insight into
religious facts if believers' experiences were lmaked. It is necessary to usenpathetic
intelligence in other words develop an approach that comboigsctive knowledge with
empathetic understanding. Presenting religiousessn a secular school setting also entails
respecting these issues for what they are, in otioeds things that have been experienced by,
and are meaningful to, large numbers of peoples @ibes not in any way mean embarking on
a theological debate or engaging in inter-faitHatjee. The idea is to remain in tune with the
school's aims and the ethics of the teaching psades The second part of the theme, the
reference toconvictional facts indicates that account is being taken of norgielis
conceptions of humankind and the world — what isnmwnly described as "secular
humanism”. | believe this is an essential aspecsuwh education, as a large number of
Europeans identify with non-religious conceptioffiomankind and the world. In our Policy
Recommendation, we stress the fact that “scho@ iglace where all students must be
respected, regardless of their worldview or religiconvictions”.
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As Régis Debray put it so well, we must move "framincompetent laicitéreligious belief,
by its nature, doesn't concern us), toirtelligent laicité (it is our duty to understand it)"
(Debray 2002, 43). Thikaicité is neither anti-religion nor pro-religion. It isishlaicité, an
asset shared by everyone in pluralist democrathies, allows individuals and groups with
different religious and philosophical beliefs tontdbute freely to public life and public
education. In my view, there is a move today indpertowards &uropean laicitédbased on
intelligence (knowledge and understanding of religious and gsieiphical diversity) and
dialogue(taking account of and confronting this diversifWilliame 2008). It is this kind of
laicité, characterised by intelligence and dialogue, shadents would like to see more often
in the classroom. A kind d&icité that makes it necessary, as we have recommend#teon
basis of the results from our surveys, to develdpcation at school involving “different
religious and secular worldviews in their complgxand inner diversity”. In this way,
students will learn throughout their years at stimov to discover the cultural and religious
diversity of our societies and understand it beffémrough understanding and dialogue, this
will also help them to find their own directionslife, giving them greater resolve.
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Prof. Dr. Jean-Paul Willaime and Prof. Dr. Wolfram Weisse

Impressions of the REDCo-conference in the Counadf Europe
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Annex

Programme of the Event

Invitation to the conference

The relevance of interreligious dialogue
for intercultural understanding.
The White Paper “Living together as Equals in Dignty” of the Council of Europe and
the principal findings of the European research prgect REDCo

Venue: Council of Europe, Strasbourg, Palais de I'Erope, room 8
Time: 15.00-17.00 h Thursday, March 19, 2009

Programme:

Gabriella Battaini-Dragoni / Council of Europe, &stor General of Education:
Introduction

Prof. Dr. Wolfram Weisse / University of Hamburgtrbduction to the REDCo-project
and policy recommendations

Dr. Julia Ipgrave / University of Warwick: The WaiPaper “Living together as Equals in
Dignity” of the Council of Europe and the resulfgtee REDCo-project

Dr. Ina ter Avest / VU University Amsterdam: Teach®ining in European societies
shaped by religious plurality — Research findinfghe REDCo-project and future
priorities

Prof. Dr. Jean-Paul Willaime / Hautes Etudes SonkpRaris: Towards adicité
d’intelligence et de dialogue™ Impulses for the future developments in Eurap¢he
basis of REDCo findings

Plenary discussion
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